Cultural intelligence can be described as the ability of a person to behave adequately in culturally diverse environments. It involves comprehending the effects of cultural background on the attitudes of people for auspicious participation in any social setting. Cultural intelligence may be positively and signi cantly correlated with professional wellbeing among English as foreign language (EFL) teachers. So, the present study sought to investigate the correlation between Turkish EFL state school teachers' cultural intelligence and their professional well-being. A sample including 120 EFL state school teachers completed two questionnaires: (1) Cultural Intelligence Scale developed by Cultural Intelligence Center (2005); and (2) the Scale of Teacher Perception of Professional Well-Being developed by Yildirim, Arastaman and Dasci (2016) . The results of the study indicated signi cant correlations between Turkish EFL state school teachers' cultural intelligence and their professional well-being. This study may help English Language Teaching (ELT) departments to implement materials within their curriculum for aiding EFL teachers in terms of developing cultural intelligence. Furthermore, this paper makes a unique contribution to the area of cultural intelligence by identifying whether there is a relationship between cultural intelligence and professional well-being.
Introduction
Being the collective programming of the brain which sorts out the individuals of one community from another (Hofstede, 1980) , culture is transmitted doi: 10.15503/jecs20172.228.239 from one generation to another and usually evolves since every generation supplements its peculiar characteristics just before passing them on (Matsumoto, 1996; Belshek, 2006) . Besides referring to a set of approaches, beliefs, and values owned by a society, but diverse for each member of a group of people, culture is a fuzzy collection of fundamental inferences, adaptations to life, and social practices belonging to a group of individuals, which affects but does not rule individuals' attitudes, (Spencer-Oatey, 2008) .
Furthermore, culture is pinned on intelligence and that cultural intelligence is an issue recently studied by researchers in various elds. The rising curiosity in intelligence has given way to new kinds of intelligences based on particular areas such as social intelligence (Thorndike, & Stein, 1937 ) and emotional intelligence (Mayer, & Salovey, 1993) . However, in terms of cross-cultural dimensions, both emotional and social intelligence domains are short of cultural background as they only try to describe how and why individuals respond (Sternberg, 1997) . Cultural intelligence is explained as an entity of cooperating knowledge and skills, tied with cultural metacognition, which lets individuals frame and adapt to the cultural dimensions of their surroundings. There being varied notions of intelligence, cultural intelligence not only contains diversi ed sorts of data and skills, but also covers cognitive and metacognitive facets (Thomas et al., 2008) . Metacognitive cultural intelligence concentrates on higher-order cognitive practices, while cognitive cultural intelligence mirrors knowledge of the norms, customs, and traditions in diverse cultures gained by training and individual experiences. This covers the knowledge of the nancial, formal and social programming of distinguished cultures (Triandis, 1994) , as well as the knowledge of primary cores of cultural values (Hofstede, 2001 ). People having enhanced cognitive cultural intelligence comprehend multicultural similarities and differences (Brislin, Worthley, & MacNab, 2006) .
One may ask whether there is a relationship between cultural intelligence and professional well-being, or how particular reasons in uence professional well-being. Predictor variables of professional well-being are personal characteristics, workload, role stress, and social support. In most studies of professional well-being, there exist background features that may protect a person from threats to professional well-being and among the features frequently stated in the related literature are the age, educational level, and work experience of the individual. Besides the individual features, scholars have suggested that facets of the work setting also play a fundamental role in touching professional well-being. Workload and role stress refer to the outstanding work environment features, and role ambiguity as a scope of role stress in the workplace means a shortage of precision regarding the missions and responsibilities linked to a peculiar work role. It is crystal clear that those with low levels of social support bear the potential of encountering job burnout (Munn, Berber, & Fritz, 1996) . Job satisfaction, commitment and depression are just some of the main variables of occupational psychology, while motivation, competence and ef cacy are broader terms of professional well-being. Multifaceted ways of measuring well-being may lead to more accurate evaluations of the relation-ships between professional well-being and other terms, therefore supporting our comprehension of reasons and results of occupational well-being (Horn, Taris, Schaufeli, & Schreurs, 2004) . Several researches have inquired about the effect of work and careers on job related and non-job related intellectual wellness. Yet, there is still a lack of tools whose psychometric features have been concluded by the data from large samples of staff and various occupational levels. Notably, there is a requirement for measures which can supply data about affective well-being (Warr, 1990) . Bearing all these in mind, the present study examined the correlation between Turkish EFL state school teachers' cultural intelligence and their professional well-being.
Research questions
This study focuses on the correlation between Turkish EFL state school teachers' cultural intelligence and their professional well-being and aims to seek answers to the following research questions:
1 
Method

Participants
The EFL teachers participating in this research were selected from the most convenient and accessible schools located in Adana, Turkey. The sample consisted of 120 Turkish EFL state school teachers who were volunteers to participate in the study. Great care was taken to choose urban, suburban and rural schools from diverse populations that mirror the composition of teachers. In choosing the participants, the convenience sampling method was employed as the target population was too large, and therefore, not accessible.
Data Collection Tools
In this study, perceptions towards cultural intelligence and professional well-being were measured by means of two questionnaires: (1) Cultural Intelligence Scale developed by Cultural Intelligence Center (2005); and (2) the Scale of Teacher Perception of Professional Well-Being developed by Yildirim, Arastaman and Dasci (2016). This study was conducted having resource to the descriptive research design with the aim of comprehending the perspectives of Turkish EFL state school teachers pertaining to their cultural intelligence and professional well-being, as well as the relationship between both aspects. The data was collected from a group of Turkish EFL state school teachers working in Adana by means of two questionnaires, which were directly administered to the target group by the researcher. Based upon a descriptive research design, this study contained the data analysis of descriptive statistics. In this sense, SPSS 20.0, a Statistical Program for Social Sciences was exploited to report participants' viewpoints in numerical data. In order to analyze the data gathered from the questionnaires, mean (x) was used as a statistical technique in order to nd out the rate of agreement related to the items of the questionnaires. The scorings below were used in order to compare the mean values(x) of the views speci ed.
1. 
Data Analysis and Results
In this part, the results of the research and the ndings are explained referring to the data gained from the participants by means of the instruments. The results and the ndings are explained based on the related research questions. They are grouped under the titles of the categories from the questionnaires.
Findings pertaining to the Cultural Intelligence and Professional Well-being
In this section, results and discussion related to the perspectives of Turkish EFL teachers on cultural intelligence and professional well-being are included. The following tables represent the results pertaining to the dimensions mentioned.
Results Pertaining to Cultural Intelligence
There are 4 categories related to the perceptions of Turkish EFL teachers on cultural intelligence in the questionnaire. Table 1 clari es the results pertaining to the perspectives of the participants on metacognitive factors of cultural intelligence, while Table 2 represents the cognitive factors related to cultural intelligence. Table 3 displays motivational factors of cultural intelligence, while  Table 4 presents behavioral factors of cultural intelligence. Valid N (listwise) 120
Regarding the 11 th item I enjoy interacting with people from different cultures, the table illustrates that the mean (x) score is 6.24 which means that the participants completely agree about this item. Moreover, in terms of the 12 th item I am con dent that I can socialise with locals in a culture that is unfamiliar to me with a mean (x score 6.14, the 13 th item I am sure I can deal with the stresses of adjusting to a culture that is new to me with a mean (x) score 5.90, the 14 th item I am condent that I can get accustomed to the shopping conditions in a different culture with a mean (x) score 5.75, and the 15 th item I enjoy living in cultures that are unfamiliar to me with a mean (x) score 5.70, it is easily understood that the participants mostly agree about these items. 
Results Pertaining to Professional Well-being
There are 3 categories related to the perceptions of Turkish EFL teachers on professional well-being in the questionnaire. Table 5 clari es the results pertaining to the perspectives of the participants on self-ef cacy, while Table 6 represents recognition., Table 7 displays professional collaboration and sharing. , however it is not easy to see such studies inquiring into the relation between cultural intelligence and professional well-being. That was the reason for this study aimed at investigating the relation between cultural intelligence and professional well-being. In other words, the present study focused on examining the relation between Turkish EFL teachers' cultural intelligence and their professional well-being. It was gured out that metacognitive cultural intelligence factors were mostly adopted by all of the participants, while motivational and behavioral cultural intelligence factors were adopted by most of them. On the other hand, only cognitive cultural intelligence factors were slightly adopted by most of the participants. Furthermore, when looking at the sub-dimensions of the professional well-being, while self-ef cacy, and professional collaboration and sharing were mostly af rmed by all of the respondents, recognition was slightly approved by most of them. The respondents in the study neither disagreed nor were neutral about the items. So, when looking at the overall results of the study, it can easily be understood that the ndings of cultural intelligence and professional well-being were directly proportional, in that those representing culturally intelligent characteristics also re ected the features of professional well-being.
Discussion and conclusion
